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Abstrak: Pelaksanaan Manajemen Berbasis Sekolah (MBS)
di Indonesia masih pada taraf proses. Proses unéuicapai
hasil membutuhkan strategi pelaksanaan yang t€haiic
curriculum menawarkan strategi pembelajaran melaga
pokok dimensi. Dimensi pertama adalah subyek peanbel
jaran, dimensi kedua adalah isu penting yang imijkem-
bangkan untuk peningkatan kualitas diri (baik sisnagupun
guru), dan dimensi ketiga adalah kegiatan pembelajgang
melatih siswa untuk bisa mandiri, bekerja dalam tineng-
amati dan menemukan hal baru, menirukan sambil madmp
tekkan dengan penuh tanggung jawab. Strategi peajabah
Cubic Curriculum membangun keutuhan diri melalui pe
ngembangan akademik dan pengembangan karakter.

Kata-kata Kunci: Cubic Curriculum, School Based kigement

INTRODUCTION

Education is one of the most powerful instrumentsrédu-
cing poverty and inequality and lays a foundationgdustained eco-
nomic growth. The World Bank compiles data on etiooanputs,
participation, efficiency, and outcomes. In improyieducational
outcomes in Indonesia, School Based Management {SBNhe
alternative system to use. SBM offers some waysnprove edu-
cational outcomes for a number of reasons.

First, it improves accountability of principles atehchers
to students, parents, and teachers. The mechathatnput people
at the centre of service provision can go a lony wamaking
services work and improving outcomes by facilitgtparticipation
in service delivery. Second, it allows local demmsimakers to
determine the appropriate mix of inputs and edooapolicies
adapted to local realities and needs.
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Nowadays, in global era, the students of Indonsbkiuld
learn for the living in the uncertain and complearla of the 2
century. They should learn and gain competences #ra
indispensable for the rapidly changing situatioa: dutonomous,
and at the same time able to work in a team, stblgeproblems,
communicate in foreign languages, create or discoea things,
and cherish others. For those reasons, the rdteeaschool and the
teacher has become extremely important and crucial.

Hence, this phenomenon gives us a motivation to
implement school based management with the usembpriate
curriculum. The curriculum is to help the implenadidn of school
based management to be success. It should prok@esdhool
components-the principles, the teachers, the stadére parents,
and the society- a bigger chance to empower thditias.

School Based Management (SBM)

SBM is the decentralization of level of authority the
school level. Responsibility and decision-makingemwschool
operation is transferred to principles, teacheasepts, sometimes
students, and other school community members. tergé SBM
programs transfer authority over one or more of fibkowing
activities:

- Budget Allocation

- Hiring and firing of teachers and other schoolfstaf

- Curriculum development

- Text book and other educational material procurémen

- Infrastructure improvement

- Setting the school calendar to better meet theifspec

needs of the local community

- Monitoring and evaluation of teacher performance an

student learning outcomes (http://web.worldbanK.org

It is clear then that SBM provides larger authotibythe
school itself to manage, control, and evaluate s@autvities
dealing with improvement objectives. SBM also imgs school-
development plans, school grants, and sometimesrnigition
dissemination of educational results (known asdrepards”). The
implementation of SBM will lead the school compotserio
empower all competences they have.
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The school-level actors, however, have to comfortar
operate, within a set of centrally determined petic SBM
programs take on many different forms, both in ®whwho has
power to make decisions as well as the degree @$ida-making
devolved to the school level. While some programendfer
authority to principles or teachers only, othersccemage or
mandate parental and community participation, oftenschool
committees (school councils).

Curriculum

The idea of curriculum is hardly new, but the wag w
understand and theorize it has altered over thesye® useful
starting point here might be the definition offerg John Kerr in
his standard work on the subject. Kerr definesiculum as all the
learning which is planned and guided by the schebkther it is
carried on in groups or individually, inside or side the school
(quoted in Kelly, 2009:12). This gives us some $dsi move on
and for the moment all we need to do is highlight of the key
features. The first, learning is planned and guided, the second
is the definition refers to schooling.

And the following approaches on curriculum theonda
practice are proposed by Kelly. Kelly (2009: 56Yimes curri-
culum into three categories, they are curriculunt@stent, curri-
culum as process, and curriculum as product. Thapation of
the theory is in the following figure.

syllabus process product

Y

Y

h
praxis

Figure 1 Three approaches on curriculum (Kelly, 2009: 56)
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Curriculum as content or body of knowledge to la@$mit-
ted means that curriculum is as a syllabus. Mampleestill equate
a curriculum with a syllabus, and thus limit theianning to a con-
sideration of the content or the body of knowledigey wish to
transmit or a list of the subjects to be taughtusran approach to
curriculum theory and practice which focuses orabyls is only
rarely concerned with content.

Curriculum as a process means that curriculum isano
physical thing, but rather the interaction of teagtstudents, and
knowledge. In other words, curriculum is what atjubappens in
the classroom and what people do to prepare arnldaggaln the
meaning of curriculum as a process, praxis is haipge exercise
and practice are occurring.

And curriculum as product model is heavily depemdan
the setting of behavioral objectives. The curriculftocuses on the
productive form. In this approach, education is noften seen as a
technical exercise. Objectives are set, plans ard up, then,
applied, and the outcomes (products) are meastifezithree ap-
proaches are figured out with the diagram below.

On the other hand, Wragg, Professor in Educationgb
the curriculum to the future importance. Wragg (@923) at
Exeter University asserts that today’s curriculuhoidd aim at
education for the future. And from these threerdgdins, it can be
synthesized that curriculum is all aimed learningeducation in
which transmitting content or knowledge happensite inter-
action of teacher and students in the coveringcbbal planning
and guiding for the future purposes.

Cubic Curriculum

Wragg (1997: 2) states that curriculum should ewddra
various personal qualities that would be essemtiafuture and
teaching-learning strategies that might form thtegral part of the
curriculum. He believes that education is an inwestt for the
future. Hence, he proposes the model of Cubic Quitrm aiming
the future need at education.

Wragg (1997: 2) suggests to see the curriculum asba
having three principal dimensions of subject matteoss-curri-
cular themes and issues that influence childreeisecal develop-
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ment, and different strategies of teaching anchiegrwhich can be
employed. According to the professor, a cube iedept three-
dimensional model which can help us to have a syatie look at
what the learning is or can be going inside or/neveatside the
school.

The first dimension of the cubic curriculum highiig the
subjects (typical or ideal) found on a timetableac$chool. It con-
centrates on looking at the curriculum principallgng the subject
channels. This dimension is saturated with knowdedghich
thinking about future (Wragg, 1997: 38).

The second dimension highlights the issues and ohema
that go right across the subject curriculum. Thiseshsion concen-
trates on looking at the channels that reflectassaoncerns on the
development of personal and social qualities.dssential to over-
view across the many subjects and themes, praetitsties in the
classroom and outside it in order the teachersdcoahtemplate
how much formally and informally they can contribub the deve-
lopment of child’s personal qualities and sociainpetence which
will be essential for the successful socializatiaonthe complex
world in future (Wragg, 1997: 56).
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Figure 2 The cubic curriculum by Wragg (1997: 3)
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The third dimension highlights teaching and leagnstra-
tegies which children have to realize at school esrtinue apply-
ing when learning with enthusiasm for several desaalfter they
have left full-time education. In fact, in additiom direct instruct-
tion the teachers should employ a great varietintgractive me-
thods which increase children’s motivation in classl help them
to learn how to learn. This dimension has six cleno offer,
namely: tell, discover, team, observe, imitate, prattice (Wragg,
1997: 75).

DISCUSSION

The implementation of SBM is actually to enrich tbrén-
ciples’ and also the teachers’ qualities in oradecanvey the stu-
dents to gain some competencies as they becomelsmlitcomes.
For the purpose, the quality of the process musiipertant thing
to consider. Referring to this consideration, cuhiaiculum offers
creative teaching and learning strategy as a psoces

In detail explanation, however, Wragg (1997:4) eaxp
that cubic curriculum is a model which can be usedany dif-
ferent ways of application. The three major dimensican be used
separately or together. It based on the considerati specific
purpose. It deals with the lessons scheduled otirttetable of the
school. And the model used is explained in theréduelow.
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Figure 3 Three Dimensions models of Cubic Curriculum
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The first dimension of the cubic curriculum is tBaglish
subject. All the participants (students and teaghare motivated to
learn it. When exchanging the table games or atflesigned acti-
veties, the students have to create their own tubes to play the
games or other designed activities. While playimg activities, the
students have to use English.

The second dimension of the Cubic curriculum deieeoh
an overview of the cross-curricular English theme &sues that
could influence student’'s general development, greaks qualities
and characteristics. There are four channels useithis second
dimension. They are imagination, personal and sariaitizen-
ship, aesthetic, and critical thinking (thoughtheTdetail operati-
onal is as follows.

a. Imagination.Students will use different materials and tech-
niques to make games or other designed activities.

b. Personal and social qualitWorking in groups and teams,
they learn to communicate and to cooperate witesoha-
tes, teachers, to divide roles and take respoitsbijl lead
the activities of the group, etc.

c. Aesthetic attitude. Students look for all possitleans and
forms how aesthetically to decorate, beautify, anesent
their games or other designed activities, how tleate the
products of their friends.

d. Critical thinking. Students have to choose the most suitable
material and techniques to produce a game or oldsgn-
ned activities. They have to ground their idea @pichion to
deliver to the class through presentation or speech
And the third dimension of the cubic curriculum anbes

the development of teaching and learning strateme&nglish
subject. There are six channels, they are teltodisr, team, obser-
ve, imitate, and practice. The detail operationelivdies are
explained as follows.

a. Telling or explanation. Teacher possesses knowleagke
skills which the students are paid to pass ondhsdn. The
strategy for doing by telling is frequently accomjga by a
demonstration, a series of questions and answenyvatve
the students.

b. Imitation. Students imitate what the teacher say @mon-
strate to them. Imitation lies at the heart of thve that
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pushes students to gain competences in Englishitulihg
rather than repressing to the students. The natndethe
quality of the model being copied or imitated bye th
students.

c. Observation. Students observe what the teachertlzad
other students tell or demonstrate. All the serme loe
involved-hearing, touch, taste and smell, as welseeing-
so that the students can gain greater familiariith vand
understanding of what surrounds them. Language -deve
lopment is a good example of how young childrenleam
to listen to, and then mimic, the sounds they laund
them.

d. Group and team work. Students discuss and do tle ta
together in the group. It varies according to tbetext, the
situation, the membership, and also the conducthef
teacher.

e. Discovery. Students learn to discover new typesteps of
the games and puzzles. They have to be ready &tecier
themselves, using their own initiative to selea tuality
and the accuracy of what they have discovered.

f. Practice. Students learn from one another twapce their
improvement in how to do good oral or written prees$ or
presentation.

The process takes place in well-organized situatiomt-
mosphere by the professional teachers throughiveestrategies.
The topics studied through different activitieseTdctivities attract
all the students to be involved in teaching andnleg process.
And it makes the students gather many learning resqpees during
the teaching and learning process. For this caseaiN(1999: 182)
explains that to use the language learning strategyery impor-
tant. And it support the important point of teachiand learning
process in SBM (Nurkolis, 2003; 40)

The learning experiences the students have thraugit
curriculum teaching and learning strategies cam@rage the stu-
dents to develop their personal characteristice. §tbdents’ learn-
ing experiences lead them to be confident; thinlcetly; be able
to work in a team; be honest and polite in appteaaothers; have
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good internal motivation; and communicate in Engli¥hey also
play with the language, and it is in line with tBgplanation of
Scott and Ytreberg (1990: 5) that play with theglaage; commu-
nicate with the language; cooperative in learniagghage; are
some important ways in teaching English.

Cubic curriculum teaching and learning strategiedkenthe
students to do the essential activity of learnifigey learn English
through their own learning activities and practicBse cubic curri-
culum teaching and learning strategies lead thdesiis to do a
process of habit formation. It supports the statemaf Tyler
(1949: 63) that learning essentially happens thnaihg experien-
ces which the learner has. He also explains tlaanileg experience
refers to the interactions happen between the éeaignd the exter-
nal environment to which they can express theictrea. In those
learning activities, their language acquisitionwiglely facilitated
by the use of the target language in interactionrddver, Kelly
(2009: 56) mentions that the students’ learningeeigpces through
their practices are what curriculum as process siean

The use of three dimensions of the cubic curriculsinm-
portant to improve the students’ achievement. Thbicc curri-
culum provides teaching and learning strategie$ émable the
students to improve their abilities and also depdlweir personal
qualities. It means that the cubic curriculum supp&BM imple-
mentation by providing the appropriate strategmstiie teaching
and learning process.

The cubic curriculum teaching and learning straggi
reflect the model of the future need in educatibhnis is as what
Wragg (1997: 23) wants that today’s curriculum dtoaim at
education for the future. The cubic curriculum teag and learn-
ing strategies improve the students’ English admsent and also
develop their personal qualities. Moreover, Wraggkpectation is
that curriculum should embrace various personallitipsg that
would be essential in future, the teaching andniegr strategies
that might form the integral part of the curricul(lVragg, 1997:
2).

As giving comparison for the importance of cubicrmu-
lum in supporting SMB implementation, the explaoatiof two
different strategies is given. The traditional &gges lead the stu-
dents to do learning activities based on the te&hestruction.
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While the created strategies, cubic curriculum heag and learn-
ing strategies, focus the activities on the stuglemt students cen-
ter. And the different conditions of the two stgés in improving

the students’ English achievement are stated a®libging table.

Table 2 The different activities of the two strategies

ASPECTS TRADITIONAL CUBIC STRATEGIES
STRATEGIES
Aim To study the forms and To be able to use English
structures of English creatively, meaningfully in realt
life situation
Content The structures and forms gf Selected by teachers and
the language students, interests and needs of

students, emphasis is on what|is
said not on forms or structures

used to say
Method Decided by teacher, same | Decided through teacher-
for all students students communication, are

varied according to individual
student needs

Teacher role To instruct and receive To fulfill students’ needs, act as
appropriate responses, all | a resource centre
learning occurs in classroom

Students’ role| To recall and deliver Make decisions about content,
expected responses make demands of the teacher
CONCLUSION

Considering to the urgency of SBM implementation in
overcoming the education quality problem in Indeaesubic
curriculum is extremely needed to come with it. ©uturriculum
teaching and learning strategies convey not ondytdachers but
also the students to empower and enhance theitieilCubic
facilitates good ways in process to reach succesesducation
outcomes. Finally, cubic curriculum can give whehaol Based
management needs to bring education in Indonesian Heetter
quality.
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