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ABSTRACT
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Writing is one of the important skills of English language that must be mastered
by students. However, many students found it is one of the most difficult skill in
English.Collaborative writing is a method  can be used in teaching writing skill. This
method was applied to improvethe students’ writing ability.

The problem that should be answered in this research is formulated as follows
“How can collaborative writing strategy improve student’s ability and active participation
in writing recount text?”.

Based on the problem above, this research is to know whether this collaborative
writing technique can improve the ability and active participation in writing of the grade
VIIIB of SMPN 5 Bondowoso .Based on the research problem and the related literature,
the hypothesis of this research is described as follows: “collaborative writing technique
can improve students’ skill and students’ activeness in writing recount text of the eight
grade students of SMPN 5 Bondowoso in the academic year of 2015/2016.

Kind of this research is classroom action research. The research subject is the
eight grade students at SMPN 05 Bondowoso that consist of 23 students. Test is used to
obtain the data in order to calculate the students writing score, alpha formula is used.
E=A/Nx100%..

Collaborative writing technique improve students’ writing ability and active
participation in two cycles from M=70 in cycle 1 to M=75 in cycle 2 and the percentage
of students scored ≥75 was 60,86% in cycle 1 to 74% in cycle 2. The observation result
from 80% teacher organize lesson and class in cycle 1 to 92%, and 45,5 % students
activeness in cycle 1to 76 % students activeness in cycle 2. The diference between cycle
1 and cycle two is the process of collaboration of the students. In Cycle 1,the students are
collaborated but they still confused how to write the recount paragraph separately because
they never write something collaboratively. Besides, the students were not focus on the
aspects of writing, so they make some mistakes on the aspects of writing. In Cycle 2, the
students are collaborated by focusing on writing aspects first and introducing material
well before.Handout and dictionaryare provided to help in enrich vocabulary. The
students understand the material and writing aspects in cyle 2 such as grammar,
vocabulary, mechanics and organization that should be mastered by the students are better
than Cycle 1. It can be concluded that collaborative writing technique is able to improve
the students’ writing ability and students’ active participation.



INTRODUCTION
It is stated in the 2006 School Based Curriculum (KTSP) that writing is

one of the language skills that must be taught at Junior High Schools. The
teaching of writing is aimed at enabling students to master the functional texts and
monologue texts or paragraphs in the form of descriptive, narrative, recount,
procedure, and report. The work of writing is presented in the form of text types,
usually known as genres, which are closely related to the purpose of each type.
For especially the eighth grade, it is limited on descriptive, recount, and narrative.
In writing recount text, the eight grade students are expected to be able to write a
simple recount text correctly. They should be able to make sentences in the form
of past tense and develop main idea into short recount text.

Ideally  in  writing  class,  the  students  should  be  taught  how  to  write,
how to  encourage their ideas clearly and correctly, and  how to make students are
success in processing of construction meaning, receiving, and processing
information.  The components of English writing skill that should be given and
studied in English writing class are vocabulary and grammar.

Unfortunately,  the  fact  has  shown  that  the  students  are  hard  to
improve their  writing  ability.  They are accustomed to use Indonesian grammar.
In  the  class,  we  often  find  the  students  hardly  use  English  for writing  even
in the  simple  sentence.  They can write in simple sentence but they do not know
the meaning or form of the sentence. It is also evidence that in class, the students
have limited time to practice their writing ability.

The minimum score of grade VIIIA at SMPN 5 Bondowoso is 75. Based
on the writing test that had given in grade VIIIA of SMPN 5 Bondowoso on April
6th 2016, the mean score in that class is 65. It means that they still have some
difficulties in writing recount text. Most of the students’ still feel strange and face
some difficulties with English lesson especially in developing paragraph for
example, how to structure a group of words into a phrase, or make a phrase into
clause, a clause into a sentence, and a sentence developed into a paragraph even
there are 3 of them cannot start what they want to write. Beside that students
commonly are: lack of ideas, less of vocabulary, confusion the grammar and less
of self confidence.

Cohen in Hellen (1997:19) said that collaborative writing is strongly
supported by a substantial research base in cooperative learning, which can be
defined as "students working together in a group small enough that everyone can
participate on a collective task . . . without the direct and immediate supervision
of the teacher. In these groups, students work together to maximize their own and
each other's learning. Smith in Barkley et al (2005:7) added that cooperative
learning can be defined as the “formation of small groups that students can work
together to maximize their learning process and learning from each other.

Barkley, Cross and Major (2005:380) assert that in Collaborative Writing,
student pairs or triads write a formal paper together. Each student contributes at



each stage of the writing process: brainstorming ideas, gathering and organizing
information, and drafting, revising, and editing the writing. Working together can
help students to learn and perform the stage of writing more effectively.
Therefore, it can be concluded that collaborative writing activity is writing
practices of students which teachers may find helpful in their teaching. In
collaborative writing process, the students are able to spent short time on writing
and revising because they can discuss and negotiate with their peer to solve their
problem in collaborative writing process. They also successfully collaborated in
groups and developed their own process toward writing.

Collaborative writing is chosen because it has the potential to help both
students and their teachers toward the goal of improved student writing. Students
are required to joint discuss the topic, plan an outline, and contribute elements of
the text (paragraphs, sentences, phrases, and words) in a collaborative writing. By
working in groups, students enjoy more opportunity to see how their peers think
and create new ideas and they may more appreciate if their tasks are corrected by
their friend than their teacher. Moreover, discussion in group can make the
learners feel free to try out new ideas. Harmer (2002:261) adds that generation of
ideas is lively with two or more students involved than it is when the writers work
on their own.

RESEARCH METHOD

The researcher uses a Classroom Action Research. Design of the research is
Kemmis and Mc Taggart in Arikunto, 2006 say that there are four stages of each
cycle, they are: (1) the planning of the action, (2) the implementation of the action,
(3) classroom observation and (4) reflecting of the action. The participants of this
research are the students of class eighth SMPN 5 Bondowoso in the 2015/2015
academic year. In this research, the research area is SMPN 5 Bondowoso. The
research instruments are writing test and observation checklist.

RESULT

The writing test was administered to measure the students ability in writing
a recount text after the first cycle was conducted. In this test, the researcher
provided a topic about personal experiences. Then, the students were asked to
write a recount text consisting of 8 to 10 sentences (four paragraphs) based on the
topic that had been chosen with the time allocation 2 x 40 minutes.
The result of the writing test in the Cycle 1 showed that the mean score of the
students’ writing ability was 70 and the percentage of students who got score
was 60,86%. It means that the standard mean score (M ≥ 75), the requirement of
students scoring   (E ≥ 70%) in Cycle 1 of this research had not been achieved.
From the data above, it can be known that Cycle 1 was still not successful.  Then,
it was continued in the cycle 2, the students writing percentage had reached the
criteria of success determined in this research. It means that the researcher was
success because the students could achieved the minimum standard score
requirement.



After conducting two meetings, the researcher gave a test to find out the
significant impact of collaborative writing on the students’ writing ability. The
test was held on 4th June 2016 from 07:00 – 08:20. The researcher asked the
students to write recount paragraph that fulfill the requirement of grammar,
vocabulary, mechanics, and organization in writing. The topic was about holiday
experience. Based on the test result, 17 students got ≥75 and 6 students got ≤75 in
writing ability. The calculation of cycle 2 test result is presented in Appendix.

Table 6 : The result of writing test in cycle 2
The mean score of writing test 75,21
The percentage of the students who
scored ≥75

74%

The mean score was 75,21 and the percentage of the students who scored
≥75 was 74%. It means that teaching writing through collaborative writing
technique in cycle 2 could reach the target score (≥75) and the requirement of
students scoring ≥ (70%). From the data above it can be concluded that the
requirement in this research had already been achieved.

DISCUSSION

Based on the result of the research, it could be said that the use of
collaborative writing technique could improve the students’ ability in writing a
recount paragraph. The statement was supported by Barkley, Cross and Major
(2005:380) assert that in Collaborative Writing, student pairs or triads write a
formal paper together. Each student contributes at each stage of the writing
process: brainstorming ideas, gathering and organizing information, and drafting,
revising, and editing the writing. Helen (1997:12) states that when students write
alone, they often have a difficult time generating ideas and sustaining a topic; this
may be because writing does not provide them with a turn-taking partner, as doing
conversation. So that working together can help students to learn and perform the
stage of writing more effectively. Therefore, in the implementation of the
technique in cycle 2 the students learned from their mistakes in the cycle 1. In the
revising, they corrected the aspects of writing together with the group and the
researcher as the guidance besides the researcher explained the material more
detail. So the students knew what the mistakes of their written text so that they
can improve their writing ability in the second test. Harmer (2002:261) adds that
generation of ideas is lively with two or more students involved than it is when
the writers work on their own. Therefore, we need a technique that is appropriate
with the students and also encourage the students’ motivation in learning English.
The one of technique that appropriates with the students is collaborative writing.
This technique also can maximize their own and each other's learning in the
teaching learning process.

In the background of the research found that many students still have some
difficulties in learning writing. They had problems not only in writing a text or
paragraph but also in writing a word correctly. They lacked of vocabulary, lacked
of motivation and also lacked of interest in writing English so they found
difficulties in learning writing. Teaching paragraph writing using collaborative



writing overcome some problems face by students in teaching learning process of
recount writing. This technique can help the students increase their understanding
about the materials. Besides, it can increase willingness and new interest, and
increase students’ motivation in teaching and learning process because they
thought that writing recount text is the personal experience and they can only
write by their own. But the use of collaborative writing technique can make them
write the recount text collaboratively.

In this research, collaborative writing technique tries to build in student’s
ability to improve their writing, and also the knowledge of vocabulary and
pronunciation by doing intensive practice in reading and rewriting. Practicing
writing collaboratively gives the opportunities for the development of their
writing skill through practicing for several times which focus on the writing
aspects.

From the discussion above it can be known that teaching writing by using
collaborative writing technique is worth being applied in improving the students’
writing ability.

The result of students’ observation checklist in cycle 1 is 45,5% active
participant. Then, cycle 2 is 76% active participant in teaching and learning
process. Based on the result of students’ observation checklist in cycle 2 was
successful because the target score and the percentage requirement had achieved
75%. From the explanation above, it can be said that the cycle 2 was successful.
The researcher made some differences in planning by changing the activity to
make students more increase in writing skill, the researcher focus on individually
students to make them more confident, and then the students can rewrite the story
by their own words by considering the aspects of writing.

Based on the statement above it means that collaborative writing technique
can develop the students writing skill. The students has the same chance to deliver
their ideas without afraid to make a mistake in writing activity. Collaborative
writing technique will run effectively if the activity engages all the students to
participate.

CONCLUSION
Collaborative writing technique can improve class VIIIA writing skill at SMPN 5
Bondowoso in 2015/2016 academic year by giving chance to the students to
develop them in generating idea, gathering and organizing information, drafting,
revising, and editing the writing. Collaborative writing technique can improve
class VIIIA students’ active participation at SMPN 5 Bondowoso in 2015/2016
academic year. The result of students’ active participation in teaching learning
process improved in each cycle.

SUGGESTION

Teacher may consider the use of collaborative writing technique in the
teaching of recount writing text, because it can motivate students to write their



experience to share to the other. The teacher should plan the time well. They
should be careful in allocating the duration in the explanation about writing
recount text, and the duration the students writing their experience collaboratively.
Using collaborative writing technique as a learning technique helps the teacher
and gives much times to the students be active in writing.

The students are suggested to participate in the collaboration process actively,
and they must practice their writing not only in class but also in daily activities in
order to improve their writing skill and enrich vocabulary.

This research applies Classroom Action Research in conducting collaborative
writing technique, and it can improve the students’ writing ability. For other
researcher who has some problem with teaching writing are suggested to conduct
the other research concerning the application of collaborative writing technique to
improve the students’ writing ability.
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