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ABSTRACT 
 

Key Words: Reading comprehension and Rally Coach Strategy. 

Reading is an activity to get information from the written text. It means 
that the readers have to understand the information stated implicitly and explicitly 
in the text. Related to the condition and situation right now, the students have 
difficulties to understand the written text because of lack of vocabularies, lack of 
motivation and unable to get the point or information of the written text. To solve 
these problems, the researcher choose Rally Coach Strategy to improve their 
reading comprehension.  

In this research, the problem is “How can the use of Rally Coach Strategy 
improve students’ reading comprehension at SMPN 01 Kedung Jajang”. The 
purpose of the research is to know how Rally Coach Strategy can improve the 
students’ reading comprehension at SMPN 01 Kedung Jajang. Based on the 
theory, the writer has hypothesis that the use of Rally Coach Strategy can improve 
students’ reading comprehension at SMPN 01 Kedung Jajang. 

The design of this research is classroom action research. The research 
subject is eight A class which consists of 26 students and to obtain the research 
data, the researcher used test and observation checklist. 

The result of the score analysis, the percentage of students who got  score 
> 70 was 50% in the first cycle and the second cycle two, the percentage of 
students who got  score >70 was 73.07%. Besides that, 42.30% were active in the 
class in cycle one and 76.93% were active in the class in cycle two. 

Based on the results in both cycles, it can be concluded that the 
implementation of Rally Coach Strategy can improve students’ reading 
comprehension at SMPN 01 Kedung Jajang in the academic year of 2015/2016 by 
asking them to solve the problems, coach and praise in pair first to maximize the 
simultaneous interaction and equitable participation, so, their interaction is 
increased and they coach and praise fairly. The way they praise and coach are in 
spoken and written way. It minimizes unimportant things that they talk. Spoken 
coach and praise optimize their understanding and written coach and praise 
strengthen their knowledge and their thinking skill. 
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ABSTRAK 
 

Kata Kunci: pemahaman membaca,  strategy Rally Coach 
 

Membaca adalah suatu aktifitas untuk memperoleh informasi dari teks 
tertulis. Itu berarti pembaca harus memahami informasi yang tersirat dan tersurat 
dalam teks. Berkaitan dengan kondisi dan situasi sekarang, para siswa mempunyai 
kesulitan untuk memahami teks tertulis karena kurangnya kosakata, kurangnya 
motivasi dan tidak bisa  memperoleh poin atau informasi dari teks tertulis. Untuk 
memecahkan masalah-masalah tersebut, peneliti memilih Rally Coach Strategy 
untuk meningkatkan pemahaman membaca mereka. 

Masalah dalam penelitian ini adalah bagaimana penggunaan Rally Coach 
Strategy bisa meningkatkan pemahaman membaca para siswa di SMPN 01 
Kedung Jajang. Berdasarkan teori, penulis atau peneliti mempunyai hipotesis 
bahwa penggunaan Rally Coach Strategy bisa meningkatkan pemahaman 
membaca siswa di SMPN 01 Kedung Jajang. 

Desain dari penelitian ini adalah penelitian tindakan kelas. Subjek 
penelitiannya adalah kelas 8A yang terdiri dari 26 siswa dan untuk memperoleh 
data, peneliti menggunakan tes dan checklist observasi. 

Dari hasil analisis nilai, persentase siswa yang mendapatkan nilai > 70 
adalah 50% dalam siklus pertama dan dalam siklus kedua, persentase siswa yang 
mendapatkan nilai > 70 adalah 73.03%. Disamping itu, 42.30% siswa aktif dalam 
kelas di siklus pertama dan 76.93% siswa aktif dalam kelas di siklus kedua. 

Berdasarkan hasil dari kedua siklus tersebut, itu bisa disimpulkan bahwa 
implementasi Rally Coach Strategy bisa meningkatkan pemahaman membaca 
siswa di SMPN 01 Kedung Jajang tahun ajaran 2015/2016 dengan meminta siswa 
untuk menjawab pertanyaan-pertanyaan, mengajari atau membantu teman mereka 
dan memuji mereka secara berpasangan dulu untuk memaksimalkan interaksi 
mereka dan partisipasi mereka, jadi interaksi mereka meningkat dan mereka saling 
mengajari dan memuji temannya. Cara mereka mengajari dan memuji yakni 
dengan lisan dan tulisan. Cara tersebut meminimalisir hal-hal tidak penting yang 
mereka bicarakan. Cara lisan dalam mengajari dan memuji mengoptimalkan cara 
berpikir mereka dan cara tulisan dalam hal tersebut juga menguatkan pengetahuan 
mereka dan kemampuan berpikir mereka.   
 
 
INTRODUCTION   
 

Reading ability plays a central role in teaching and learning success at all 

education stages (Addison in Riswanto et. al, 2014:225). It means that most of the 

materials of teaching and learning are in written forms. In connection with it, the 

students are demanded to be able to improve their reading skill in order to 

understand the teaching and learning materials and they can achieve the aim of 

teaching and learning process and reach other purposes by reading.  
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Comprehension is an active, constructive process in which the ultimate 

understanding of the text is determined by a combination of what is stated directly 

in the text and the reader’s preexisting knowledge related to the topic of the text 

(Scanlon et. al, 2010:276). It means that the students have to comprehend what 

they read, know more about vocabularies and their spelling and determine the 

meaning of the words of it based on the context and relate it with their 

background knowledge based on their assumption, intuition and prediction. 

Teaching reading can be implemented by using Rally Coach Strategy. This 

strategy can increase students’ motivation because the students are taught how to 

praise each other and praise from others is more desirable than praise from a 

teacher (Kagan & Kagan, 2009:4.3). It can develop students’ thinking skill and 

vocabularies as well because they work with the group and they automatically 

share what they know with others including the way they solve the problems and 

the meaning of difficult vocabularies. 

Rally Coach Strategy is suitable with the theory that has been stated by 

Vygotsky that every child or student has their own zone of proximal development 

(ZPD) and he focuses more on the social development. He also did not neglet the 

individual cognitive development (Cameron, 2001:5).While the zone of proximal 

development (ZPD) is the distance between the actual developmental level as 

determined by independent problem solving and the level of potential 

development as determined through problem solving under adult guidance or in 

collaboration with more capable peers (Carroll &Wilson, 1993:317).  

 

RESEARCH METHOD 

 

Research design of this research is Classroom Action Research 
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The design of this action research is illustrated in the following diagram 
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Subject in this research is the students of 8A at SMPN 01 Kedung Jajang, 

Lumajang in the academic year of 2015/2016 by the number of 26 students 

consist of 14 male students and 12 female students. The eighth A students are 

used because they have difficulties in reading comprehension and  low score. 

The instrument used in this research were test and observation checklist. 

The form of the test was multiple choices consisted of 30 questions. Regarding 

with the validity, the researcher used content/logical validity which meant that the 

reseracher made the test based on School Based Curriculum 2006 for Junior High 

School. While the reliability of test was analyzed by using Carol Pearson Product 

moment and Spearman Brown. The research found that the reliabilty of the test 

was 0.604. 

 

RESULT AND DISCUSSION 

In general, administering test and observing the application of the action 

were done to collect the data of the research in both cycle, cycle 1 and cycle 2. 

The result of test and observation checklist can be described with the table below. 

 

Table: the result of test and observation checklist in cycle 1 and cycle 2 

Cycle  The precentage of students’ 
reading comprehension 

test 

The percentage of students’ 
active participation 

Cycle I 50% 42.30% 

Cycle II 73.07% 76.90% 

 

Concerning with the description above, the result showed that the 

precentage of students’ reading comprehension  was increased from 50% in cycle 

2 to  73.07% in cylce 2. Besides that,  students’ active participation was increased 

as well from 42.30%  in cycle 1 to 76.90% in cycle 2. It can be concluded that 

Rally Coach can improve students’ reading comprehension at SMPN 01 Kedung 

Jajang. 

The application of Rally Coach Strategy in cycle 1 was not unsatisfactory 

yet because the students were confused in applying Rally Coach Strategy because 
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it was new experience for them. They did not cooperate well with other members 

of the group in coaching and praising because they handed the responsibility to 

coach and praise over the other members of the group and the way they coached 

and praised was not effective because it just focused on oral way in which the 

students just gave a simple sentence and then talked unimportant things. They also 

did not understand the text because they lacked vocabularies.  

Based on the result of cycle I, the teacher or researcher did some 

modifications/revisions to the way of teaching reading comprehension by 

applying Rally Coach Strategy to the students in cycle II. The teacher divided the 

groups that consist of four students and determined who were partner A and 

partner B. After that, the researcher or teacher gave narrative passage and 

worksheet for them and asked them to read it first. They solved the problems, 

coached and praise in pair first and continued solving the problems, coaching and 

praising in group. They also discussed the difficult vocabularies. The way they 

coached and praised were in two ways, spoken and written ways. The last, the 

teacher asked them to share partners’ response.  

Kagan & Kagan (2009: 4.7) state that Rally Coach, which focuses on 

coaching and helping, is suitable with Vygotsky’s idea in which the student solves 

the problems by the help of others. By asking the students to apply Rally Coach 

Strategy in pair first. It can maximize simultaneous interaction (Kagan & Kagan, 

2009:7.2) and combine with Rally Coach Strategy in group, it can increase variety 

to interact and work with shoulder partner and face partner (Kagan & Kagan, 

2009:7.2). The way they coach and praise are in two ways, spoken and written. 

Spoken way optimalizes their thinking skill including understanding the text and 

minimalizes the unimportant things they talked. Written way strengthens their 

knowledge and their thinking skill. By that, the students’ reading comprehension 

in the second cycle is much better than in the first cycle. 

Based on the observation checklist, it could be seen that the students’ 

active involvement in the second cycle was higher than the first cycle. Moreover, 

the result of the reflection of the teaching and learning process in terms of the 

students’ participation during the teaching and learning process showed that the 

students’ active participation during the teaching and learning process was 
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improved from Cycle I to Cycle II. They could give positive response during 

teaching learning process. 

From the result of improvement from cycle I to cycle II, it was proven that 

Rally Coach Strategy could improve students’ reading comprehension. Kagan & 

Kagan (2009:11.6) state that Rally Coach Strategy can improve social skill like 

listening, taking turns, speaking, coaching and teamwork skills and thinking skill 

like reading comprehension. 

 

CONCLUSION AND SUGGESTION 

 

Conclusion 

Based on the result of the research and discussion, it can be concluded that 

the use of Rally Coach Strategy can improve the eighth A grade students’ reading 

comprehension at SMPN 01 Kedung Jajang in the academic year of 2015/2016 by 

asking them to solve the problems, coach and praise in pair first to maximize the 

simultaneous interaction and equitable participation, so, their interaction is 

increased and they coach and praise fairly. The way they praise and coach are in 

spoken and written way. It minimizes unimportant things that they talk. Spoken 

coach and praise optimilize their understanding and written coach and praise 

strengthen their knowledge and their thinking skill.  

 

Suggestion  

In order to improve students’ reading comprehension.  It is better for the 

teacher to apply Rally Coach Strategy in teaching and learning process. This 

research suggests the students to implement this strategy to improve their reading 

comprehension. For other researcher, this research can be valuable information in 

conducting further research by applying Rally Coach Strategy in other research, 

for example: “The Effect of Using Rally Coach Strategy on Students’ Reading 

Achievement”. 
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