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ABSTRACT

Question is one of important elements of a learning process. There are several
types of questions that can make students more interested in teacher’s explanation
and answers his or her questions. This study investigated teacher’s questioning
strategies used to teach in seventh grade of SMP Muhammadiyah 1 Jember and
her reasons for using questioning strategies. This study was to find out the types
of teacher’s questioning strategies and the reasons of using them in EFL
classroom. This study employed qualitative descriptive design. Data were
collected by conducting an online interview and giving questionnaire to the
English teacher who taught in the seventh grade. Data obtained from online
interview were analyzed descriptively, while those obtained from questionnaire
were analyzed in percentage to know types of questioning strategies from the
answers such as always, often, sometimes, rarely, and never. The results of this
study showed that English teacher always 100% used divergent questions in class
in the middle and the end of learning process. It is used to know student’s opinion,
develop their creative thinking skills and improve their knowledge. The
procedural questions showed 80%, meaning that the teacher often used this type in
the beginning of learning process. It is used to mantain time management, check
students conditions and class routine. The last convergent questions showed 60%,
the teacher sometimes used this type to get short answers from the students and
helped them recall the material. For future researchers are expected to be able to
develop further explanations about teacher's questioning strategies with different
methods and different objects.
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In learning English there are
several skills that need to be

provides knowledge and gives
direction about what students do in

developed such as speaking, writing,
listening and reading. Improving
English skill of students needs the
role of teacher. Teacher has vital
roles in teaching and learning
process. Without the teacher,
teaching and learning processes will
not run well because the teacher

the classroom. According to Brown
(2001) and Harmer (2007), teacher
can be as a controller, director, and
facilitator (as cited in Haliani, 2013,
p. 1). As a controller, teacher will
determine when they should speak
and what language form they should
use. As a director of classroom,
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teacher is responsible to increase
student’s motivation in order to make
students can follow the lesson well
and actively. Also, as a facilitator,
teacher will assist students in making
the learning process easier and more
comfortable. The objectives of this
research are as follows: to find out
the types of questioning strategies
used by the teacher and the teacher’s
reasons of using questioning
strategies.  Significance of the
research of this study is expected to
be useful for the teachers to know the
questioning strategies that can be
used in the EFL classroom. In
addition, hopefully the result of the
study can help teachers in conducting
questions in  EFL  classroom.
Teachers can know the types of
questioning strategies and it can
beneficial information to conduct
EFL classroom. After knowing types
of question, teachers can try and
decide what types to be applied in
EFL classroom.

Method

In this research, using
qualitative  descriptive  research
method. According to Shank (2002)
defines qualitative research as “a
form of systematic empirical inquiry
into meaning” (p.5). By systematic
he means “planned, ordered and
public”, following rules agreed upon
by members of the qualitative
research community. By empirical,
he means that this type of inquiry is
grounded in the world of experience.
Inquiry into meaning  says
researchers try to understand how
others make sense of their
experience.

The research started with an
online interview. The researcher ask
to the English teacher to join in

Google Meet application using link
that already made by the researcher.
In online interview, the researcher
need the Eglish teacher to answer
some questions that already made by
the researcher and explain it which
questioning strategies that usually,
the reason using  questioning
strategies in EFL classroom include
to a bad experience and interesting
experience and and the impact of
using questioning strategies on
student responses. This research also
used questionnaire, the researcher
needs the English teacher to answer
the questions that already made by
the researcher about questioning
strategies. The researcher used the
Likert Scale to select several
statements in the questionnaire that
had been presented. There were 8
questions and total 32 statements,
that statements must be filled out by
the respondent based on the 5 Likert
Scale; Always with a score of “5”,
Often with a score of “4”, Sometimes
with a score of “3”, Rarely with a
score of “2” and Never with a score
"1". After getting the data from those
two instruments, researcher analyzed
the data by using model analysis
from Miles and Huberman as stated
in Sugiyono (2018). Those were data
reduction, data display, and
conclusion/verification.

Result and Discussion

The responses and answers of
interview and questionnaire have
been reduced into several categories
of questioning strategies and the
teacher’s reason using questioning
strategies. The result in this study
showed 100% that English teacher
always used divergent questions in class,
it occured in the middle and the end of
learning process, the teacher used it to
know student’s opinion, develop ther



creative thinking skills and improve
their ~ knowledge. The procedural
questions showed 80% it means the
teacher often used this type in the
beginning of learning process, the
teacher used this type to mantain time
management, check students conditions
and class routine. The last convergent
guestions showed 60%, the teacher
sometimes used this type to get short
answers from the students and help
students to remember the previous
material. In procedural questions, the
teacher asks questions to check
student's condition, teacher's routine
and time management in the class. It
IS supported by research result from
Juvrianto (2017), who stated that
procedural questions used to ask
about classroom procedure and
routine, and classroom management
as opposed to the content of learning.
It also supported theory from
Richards and Lockhart (2007), who
argue that procedural questions are
questions related to class routines
and classroom management, which
are different from the content of
learning. The question is used to ask
something outside of learning. The
second is the teacher sometimes
gives convergent questions in the
middle of the learning process. The
teacher used this types of questions
to get the same answers as yes or no
answers or short statement from
students. There are several materials
that did not require deep thought thus
only required short answers by
students so the teacher used this type
of question. This type of question
was given by the teacher to asked
individuals and group in the same
class. For example, when explaining
the material about tenses, short
answers by students are preferred. It
is supported by research result from
Juvrianto (2017) convergent
questions are often had short

answers, such as yes or no or short
statements. The third is the teacher
more often used divergent questions.
The teacher used this type of
question because the teacher wants to
know the students’ understanding
and expects them to deliver their own
opinions to answer the teacher's
questions. The teacher provided the
questions that can develop students
creative and critical thinking skills. It
confirms the research result from
Juvrianto (2017), that divergent
questions require responses which
are not short answers and to provide
their own information. It is in line
with the theory from Richards and
Lockhart (2007) who posited that
divergent questions are questions that
encourage student’s diverse or
broader responses, not short answers
and require students to engage in
higher-order thinking. They
encourage students to provide their
own information rather than to recall
previously presented information.

Research results obtained by
researcher were different from
previous researchers, the mastery
level students were different.
Previous research was conducted at
Senior High School, where as in this
study it was conducted in specific
Junior High School in grade 7. The
results of this study mostly the
English teacher wused divergent
questions to asked questions on the
teaching and learning process. The
goal was the researcher wants to
knew the extent of the student's
ability to capture the teacher's
explanation by answering long
questions.  Previous research by
Astrid, et. al. (2019) entitled “The
Power of Questioning: Teacher's
Questioning  Strategies in EFL
Classroom” which was held at one



Madrasah in Palembang. The results
of they research show that teachers
mostly used types of convergent
questions, and the reasons used these
types were increasing student's
thinking in higher order levels and
engaging students in learning
activities.

Conclusion

In this study, there were two
research problems discussed. The
first was the teacher's questioning
strategy used in the EFL classroom
and the second was the teacher’s
reason of using those types of
questions. From the data analyzed in
this study the types of questions used
by English teachers were procedural,
convergent and divergent questions.
The teacher used procedural
questions at the beginning of
learning process. In addition, the
teacher used convergent question in
the middle of the learning process,
but she used this type of question
when discussed material that did not
require deep thought. The last, the
teacher used divergent question in
the middle and the end of learning
process. The teacher always used this
type of question during the learning
process. The teacher prefer used
divergent questions to ask the

References

Astrid, et. al. (2019). The Power of
Questioning:Teacher’s
Questioning Strategies in EFL
Classrooms. IRJE. Vol.3, No.1,
2019, ISSN: 2580-5711.

Brown, H. D. (2001). Teaching by
principles:An interactive
approach to language pedagogy.
New Jersey, NJ: Prentice Hall.

Blosser, P. E. (2000). How to ask
the right  question. USA,

Arlington:  National  Science
Teachers Assosiation NSTA.

Cotton, Kathleen. 2001. Classroom
Questioning.School
Improvement Research Series
SIRS, Northwest  Regional
Educational Laboratory.

CJ, Juvrianto. (2017). An Analysis of
Teacher’s Questioning in EFL
Classroom Interaction.
Academia. 1-21. Retrieved from
(https://www.academia.edu/3656
0700/AN_ANALYSIS OF TE
ACHERS QUESTIONING IN
EFL_CLASSROOM).

Eble. (1988). The multidisciplinary
world of questioning. In W.W.
Wilen (Ed.), Questions,
questioning  techniques, and
effective teaching. Washington,
DC: National Education
Association, 4966.

Erianti, Akib, and Baso Farisha.
(2018). An Analysis of Teachers’
Questioning Strategies in ELT
(English Language Teaching)
The Classroom Interaction at
Eleventh Grade SMA
Muhammadiyah 1 Unismuh
Makasar. English Education
Departement: Makassar
Muhammadiyah University

Fries, Gather, J. (2008). Questioning
Technique: Research Based
Strategies Teacher.OSU.EDU.
2020. Retrieved from
(https://beyondpenguins.ehe.osu.
edu/issue/energy-and-the-polar-
environment/questioning-
techniques-research-based-
strategies-for-teachers).

Harvey, Stephanie. (2000). Is a
literacy consultant and staff
developer for the Denver-based
Public Education and Business
Coalition. She coauthored,
with Anne Goudvis, Strategies
That Work: Teaching



https://www.academia.edu/36560700/AN_ANALYSIS_OF_TEACHERS
https://www.academia.edu/36560700/AN_ANALYSIS_OF_TEACHERS
https://www.academia.edu/36560700/AN_ANALYSIS_OF_TEACHERS

Comprehension to Enhance
Understanding.

Nordquist, Richard. (2020). English
as a Foreign Language (EFL).
Retrieved from
(https://www.thoughtco.com/eng
ish-as-a-foreign-language-efl-
1690597).

Ospina, Sonia. (2004). Qualitative
Research. London, Thousand
Oaks CA, New Delhi. Retrieved
from,
(https://ualr.edu/interdisciplinar
[files/2010/03/Qualitative Resea
rch.pdf).

Rahardjo, M. (2017). Studi Kasus
Dalam Penelitian Kualitatif:
Konsep Dan Prosedurnya, 1-
Retrieved from,
(http://repository.uinmalang.ac.i
d/1104/1/Studi-kasus-dalam-
penelitian-kualitatif.pdf).

Rahmah, Syafirah. (2017). Teacher
Questioning Strategies: To
Improve Students Motivation in
English Classroom Learning
Activity.Banda Aceh: The
Faculty of Education
and Teacher Training AR
RANIRY STATE ISLAMIC
UNIVERSITY DARUSSALAM.

Richards, J. C., & Lockhart, C.
(1994). Reflecting teaching in
second language classrooms.
Cambridge, England: Cambridge
University Press.

Richard, J. C., & Lockhart, C.
(2007). Reflective Teaching in
Second Language Classrooms:
Cambridge University Press.

Sugiyono. (2018). Metode Penelitian
Kualitatif. Bandung: Alfabeta
Bandung.

Schwartz, B., & Millar, G. (1996).
You are what you ask: The
power of teaching students
questioning skills for enabling
thinking. Paper presented at

the annual Sage conference,
Calgary Alberta, Canada. (ERIC
Document Reproduction Service
No. ED408 744)

Shaunessy, E. (2005). Questioning
strategies for teaching the gifted.
AS: Prufrock Press Inc.

Setiawati, L. (2012). A Descriptive
Study on The Teacher Talk at
EYL Classroom. Indonesian
Journal of Applied Linguistics,
1(2), 33-48.

Sujariati, and Mahmud. (2016).
English Teacher’s Questioning
Strategies in EFL Classroom.
English Language Education:
State of University Makassar.

Xiao-Yan, M. (2006). Teacher Talk
and EFL in University
Classrooms.Unpublished
Master’s Thesis.


https://www.thoughtco.com/engish-as-a-foreign-language-efl-1690597
https://www.thoughtco.com/engish-as-a-foreign-language-efl-1690597
https://www.thoughtco.com/engish-as-a-foreign-language-efl-1690597
https://ualr.edu/interdisciplinar/files/2010/03/Qualitative_Research.pdf
https://ualr.edu/interdisciplinar/files/2010/03/Qualitative_Research.pdf
https://ualr.edu/interdisciplinar/files/2010/03/Qualitative_Research.pdf
http://repository.uinmalang.ac.id/1104/1/Studi-kasus-dalam-penelitian-kualitatif.pdf
http://repository.uinmalang.ac.id/1104/1/Studi-kasus-dalam-penelitian-kualitatif.pdf
http://repository.uinmalang.ac.id/1104/1/Studi-kasus-dalam-penelitian-kualitatif.pdf

